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_In a.period when communication delivery systems
deé&gned to bring 1nfo£hatlon of all kinds dlrectly into

the home are 80 rapldly pfollferatlng, the opportunlty

exists to develop a varlety of materlals that can strengthen, .

nourilsh and\hnrich famlly life. Thi}purpose of thls*study ’

?

has been to lay the foundatlon for the future dévelopment

of such mater@als, to be diretted toward parents- of pre-

e
school age children. To thls end our Ob]ECtlveS have in-
cluded: . i
P

. 1.. An examination of the state of the art: i.e.
. ) H A /

existing use of the media to communicate ;nforma;ion

to pareﬂts, what %;_being communicated, how it is
% ¥ — .

- beling communicated. ’
N ,

2. An evalyation of the poténtials and limitations

of e#isting approaches, fo;maﬁ as well as content.’
* b} LS . ) R
. ¢ 3. The formulation of a philosophy or point of
T . 5
view to guide the creation of new materials. /’ﬂ,

E ' ‘4, « The formulation of specific recommendations

regardin% content’ format for the future development

Yo

of informationall materials.

M



II.  APPROACH -

The electronic media are only the most recent tool

of cémmunication to be used in what has been an ongoing

.effort to give information .to parents. _In considering how

best to approach the development of materzals for these'

newest media, it is relevant, therefore, to examine not only

"the media themselves, but a}so the nature of other efforts
. . .

to inform parents. The questions that need to be addressed

relate to the information that is to be communicated, the

L ]

form in which® it is to be commufiicated, and the relationship,

"if any, between the two. re we Seekiné simply to communi-

hd -

cate/a fr%gd“body of information in a new way, or is the

J ,
information itself changlng as well ‘as the means of trans-
mission? Further, does the mode of communlcatlon in any

way influence thg-informat%on to be given, and, if.so, how?

Content . RN

.

Two kinds of information have been disseminated

4 . .
to parents: one kind purports to be factual information

about Chlld development the second conslsts of advice to "

parents on how best to raise childrep. These two'kinds .

of informatlon are- often closely intertwlned in t t the

-, advyice gzven to parents is directed toward implementlﬂ‘\

o~

. the "facts“ about chzld development. Both klnds of in-

fo tion seek to lnfluence the att;tudes and behavzor of
parents toward a given end, namely, the achleVemgnt of

desired characteristics.or behayior of'children. Materials
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for parents, then, tend to include information about chil-
dren, advice on how to translate this information into

N > .

child rearing practices, and'an underlying point of view

ahout the end result to be sought. : ;d

[}
i

o p IS It is clear,tbaﬁ £hroughou£ this pentufy there
have been at various periods pfevailing theoriqs that'have
doﬁgnated child‘development iﬁformatfbp and/advice dis~-

‘ seminated to parents, and have‘influenced child~rearing
practices. These theories&hgve been based ‘on research - -
studies.and cf&nical findings, and have been set forth by
the professional "experts" of the period: physicians,

Vs . educators, psychologis£s and psychiétrists. As a résult{'

o a technqéogy of cﬁild’rearing has evolved in this country

- which lays claim to having a scientific baée. Information

turns into prescription and parents are instructed that

i

L

certain behavior on their part will ensure or avoid cértain

outcomes in their children.

Deaspite the presumed scientific basis for recom-

-l

mended'child-rearing practices, ‘child development theory \ T

' L . N . e
and research are, in fact, shaped in large measure by con~ =~
- s tamporarx_soc;il.attitudes, concerns and conditions. The !
: ‘ A P

social climate appears to dictate what is needed or desired
in the child-product and the professiénals set about evolving
’ _ "a théory and method for achieving it. Or to put it another
way; the K agenda formulated by the professional in child

development terms, stems in part from a perception of an
L3 : - ’
‘-. - - . ¢ . \ 3

(]
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as well as n sciqntifir findings-in child development.

In order to /evaluate existing ihformatibqal materials and

to identif’ appropriate content for future materials, the -l\
_ basic que tions to be answered are: Whaf 'is the agenda?
Whose agénda ds it? For whom is the agenda intended? The
follow%ég ateps were taken in an effor% to answer these
'questybns'

/ . . t. . -

1, survey of the popular éiterature for parents.

L] ".
A
2, A review of contemporary scientific investiga-

tion into various aspects of child development.
3. Discussions with professionals involved in
current research or who are part of the academic,

scientific and fbunddtion communities that influence

opinion and policy. 4. . /
-, . s . | _ .
4. Discussions with people in government who

reflect éressure beingznrought to bear in the formula-
[ ] " -, b * :
tion of public policy.’ . o
) \
’ " s, Visits to programs for parents. Discussions
&£ " . .

with -those people who are serving parents in a variety

.

Ed

-of ways and who are developing resources in response
to identified parental needs.

6. 'Discussidns with parents and parent groups in
. * '. ¢

order,to learn &hat_parén%g;themselves are experiencing
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+in théir parental role, wﬁat they perceive their needs.
_ to be, what kinds of materials.they would consider

useful or responsive to their needs.

Media® 4 ot
Information for parents has been disseminated
through the print ‘media in the forin of books, articles and

pamphlets; through interpersonal communicatibn.such as lec~-

tures, meetings and discussion groups; through the audio-

”» \ - .
visual ‘mgdia such as film and most recently televisidn.‘ A

survey has been made of all three forms of communication
<

with particular emphasis on the-electronic media. The focus
has been on tdentifying the extent to which these media are
being used for parent information, the nature of the content&«

and the assets and pitfalls to be found in'éxistinq'audiq-

’

visual techniques of conveying information.

[4
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III. FINDINGS .

-t

-

Contemporary informational m;terials for parents
reflect the two agendas that have dominated parent education
gince the 1930's. There i; growiné evidence that a third is
unfofaing. The f£irst agenda is to promote the mental health

of the child; the second is to promote cognitive develop-
'y

~ment; The third has not yet taken’form but relates to the,

still unanswered question of who will be doing the child
réaring in the coming decades. In an:examination of ex-
isting materials itlis possiﬁle to identify the way in which
Jthese underlying.objectives, or points of view about wha}

is desirable in children, influence bpth the child developi

ment information and child-rearing advice given to parents.
‘ )

Content

- . ) .

Central to all information about children is the
concept of stages or phases of developmeﬁt. As presented
to parents, there are three aspects to this concept: the
level of skills the child can be expested to have attained
at each sthge, the kinds of behavior that are typical at

each stage, and recommended parentaf responses to bring

about desired results in either skills or behavior. 1In

‘effect, parents are given déwelopmental norms against

[ p
which they may measure their own children and their own

competence’as parents,” The. intention, however, is also to
) N
enable parents to understand better the behavior of their

children so that they may respond to 'them more gffectively.

’ -6~
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In materials for parents, this body of information is

—
.

generally organized either chronologzcally or thematlcally,
that is, according to the child's age or.around specific
behevu:ns or concerns of parents such as thumb sucking,
t01let training or discipline. In either f&nd of presenta-
tion the underlying objective is t?e critical factor, in

the selection of, and emphasis on, partieular facts of child

14

Adevelepment, and 'in rgépmmendations ﬁade for'parentel be:
‘havipr. -
Mental -health as the objective ofﬁchild‘rearing,
reached its peak during the 1940's and '50's. "This was the
period aof the baby boom following World wWar II; a period
when bome and family were highly valued; a period wpich ' ' .
nurtuged Qhat pas come ta be known as the "feminine . .
mystique”, nameiy, the injunction tQ women to invest them-
selves in motherhood. It was also a|period of increasing =
affluence and retreat from social copcerns; a society
ready for a philosgphy oﬁ“ndividuﬁ self-realization ;nd
for the pursuit of happiness, The mental health objective
in child reaxing embo&ied all of this and soughtlto cor-
rect in the children of that perfod the ills of development
: . : that had hefallen the parent generation.: '

" Information def&ved froﬁ this pefiod reflects
,;,’ f the influence of psychoanalytic theories of ﬁe;sonelity .

. developr ent and clinical findings relating to emotional

maladjustment. As presented to parents, the focus is on

kel . . ¥ " i
t
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» “ the emotional growth of the child: the needs of the child
at each stage that must be met by the parents to insure
that growth, recommendel parental behavior to bromote such
growth, and, finally, prohibitions to parents about re-

. sponses'Sn their paff that would causé'detrimental effects
to the child. 'For examéle, information pertaining towtha
first stage of development places special emphasis on the
infént‘s need to suck, advises parents to provide opportu-
nity for amplj/éucking and warns parents that frustrating \
the need to suck may cause later’pergonality disturbances. ‘
This kind of.inforgation has led to a number of consequencesé
an excessl e‘ .eoccupaiion with'the needs of the child, an |
exggérated feeling of responsibilify for a cﬁildﬁs be-
havior, gelf-blame on the part of parents and consequent
‘feelings of gquilt over problems in development. In addi-
tien, the dual emphasis on the normality of needs and the
dangers af frustration has left parents confused as to "how
to regpond to. behaviors thew find ‘o,bjectionable. The idea
that behavior is normal for g given stage has been inter-

P preted to mean that it is acceptable. Parents have come
to feel ,that they must either tolefate‘such behavior: or

lrespond in ways that will be damaging to the child. The -

resilt has been a major preoccupation with the subject of .,

+

»

discipline,
. More recent matgrials for parents have attempted

to corréct some of the 'negative effects created by informa--

-8;' lf)
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tion based on personalzty theory. Newer materials stress ///’
parental repponsiblllty in establlshlng guidelines for
appropriaée behavior. There is a large body of materlai)

L]

. devoted to instructlng parents in various téchnlques of
getting ohlldren to behave in desired ways without damaglng
their personality development. However, there has been |

: little,effort made to clarify for parents the basis of

"¢ their concerns, or the issues involveé in their attempts
to resolve them. Despite modifications in specifio content,
what remains of the mental health agende is the idea that
parents are responsible for emotionel adjustment, thet‘they
can bring about Specific outcomes throuqh‘their'own he—.
havior, that there are. special techniqués to bhe used for‘

\\¥his end, and that parents are to blame when things go

P

to the emo-

wrong.

oy

ey
~ If the mental health‘agenda relate

tLonal adjustment af the child the .agenda that' followed in
the 1%60's and '70's related to what Kenneth |Reniston
. calls the "intellectualization of the chi d". To quote

Kenzston,further : "I believe that we are w1tnesszng a.

-
S

growing ‘emphasis upon the child as a brain, upon the cul-
tivation of narrowly defined cegnitive skill and ahil—\
ities..l" Although the impetus for thzs deVelopment was
attrzbuted to the demands of an increasingly techno glcal*
society with its,peed for scientific achievements, it was.

stimulated in particular by~the "great society" philosophy

'

11
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of the '60's and/its'“haﬁ against poverty."
while the mental health agenda was directed at
middle and upper class parents, the\cognitive development
agenda was directed at 'culturally deprived" mothers. It
was_a'response to the,?rowing social awareness of the period
. that children of poverty were unequal to middle class '
children in school success and the;efore in their ability
'to compete . aucce;sfully in the market place later in life.
A theory wq; formulated which held that culturally deprived‘
children begin school in an unequal condition due to the
absence of appropriate sti@ulation at home._'ThePagenda for
X parent education-was to teach poverty fothers how to stim-
ulate their children and maximize their cognitive develop-
ment. .One unhappy side effect of this plan was that its
impact was greatest on middle-class mothers (whose children
b were all madedto watch Sesame Street) and they avidly took
; on cognitive development in.addition to emotional adjust-
\, ment as.their mandate for child rearing. ot
. As information geared to emotional deyelopment
was influenced by psychoanalytic findings, information’ based
on cognitii! development has been influenced by’ the studies
of resean7h psychologists. If the former 'is symhplized by
the writings of Benjamin Spock, the latter is epitomized by.
Burton White. InformatiOn for parents is again presented:y
in terms of stages in development, but here the emphasis is
on the ahil;é!Ls of the chj}d??his capac¢ity for learning at;\*
.

»
w

-1 012 , R 15




S bach stage,'and the responsibility of’the parent to provide
( e'kind of iﬂ%pt at each stage that will maximize the
-child s potential to develop skdlls in aIl 51 Itis in- ~

- “ . y . \
o tﬁlleCtEZF\gfojfh in’ particular 'In this approach the - '
e . parent presented as a teacher and is given an act Lo

+ " . ypole in fostering development In earlier mental hea th

} materials, the child's development is portrayed as unfolding

naturally if not damaged or interfered with by repressiye _"

‘,,child—rearing methods. The newer approach presents the j*
Ce child ad‘ﬁaving innate abilities that will gr0w and develbp

¥ only if properly stimulated and responded‘to by the parents.

A

Again using the first %}age gg li?! as an example, this view
3 emphasizes the infant's capacié; to respond to visual and’ -

" auditory stimuli, as well as the role of such stimuli in

~

the child's learning, and tells parents whi h materials and

v

.f* ' methods of interacting with the child will Provide those

r

stimuli. Infqimation for parents. based on cognitive de- .

vei%pment differs fr£ the. mental health agenda {n that it

.

,\values different characteristics in the child. However, it

is similar in that L$ is child focused, holds tge parent

onsxbl ,for the child 8 development and carries the
'impliczt judgment that the parent is to blame for the h"“i_
».  child’ s.failqres, A major effect of ‘such information on

% . .
- parents has been a preoccupation with cognitive skills at
’l ) *}‘e XY L * ’
. ’ ever earlier ages’as a measure of success - - their own as ‘

A

'well "as their children's. Such a focus often acts to the

hd .
~ . -
. > }
.. .
. . .
. '
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detriment of other aspects of” development, leaving parents
B ; bonfused and guilty. : .
/ g It is clear that existzng information -for parents,

-

. no matter what its underlying viewpoint, makes the explzczt

or implicit demand that a major portion of parentalhtlme

-

~  and energy be,devoted to- child rearing. Theories of child

completed by the HarvardAMIT Joint Center IQr Urban Studies,

4

show that growing numbers of mothers wzth preXxchaol

" children now work. The predicitions are that thig is a

s trend, there is-at pr ent an (ii::::>§§§

er whether working mothe

T trend-which.will.continue.
P resultroﬁ‘t‘
inteﬂgey wide-spread de"

can stlll fulfrll the'motherzng role for their chlldren.
At one.end of the oprnion spectrum is the attztude that

P § .
- mothers of ggfants and young children, who work full time,

o X U

actually forfeit thezr mothering role to the prlnczpal care-
iﬁf‘ . take¥ of their chlld. Those wio study mother-chzld didds
¢ . and rorm_learning theories based on their observations, J
contend that the first three years~of.life are S0 crucial
-for the child's cognitive ‘deyelopment, as well &s for his
\emotlonal stabzllty, that the motﬁer 8 _total attent.on and

tane,zs needed for her child's maximum development. At
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’ the dther end of the spectrum is the group that contends it

:
is the qua11ty, not the quantity of time the mother spends

wzth h?r infant or pre-schooler that counts. Between these
exgremgs'is the idea that the mother péé&s a substantial
améunt of "protected timé" with her infant for hié best .
interest,;pd hers. Whiigﬂspis is a”serious requirement,

it does not necessarily preclude work out @f the home for
the mothér. | . .. ‘

Now, as in gpé past, research studies in chilad
developmentiare*SEiné used as the basis of advice to parents °
.on the desirability of warious ch;ld-rearlng practices. At
the moment, howeve;t these ékudies point in opp031te direc~
t;ons and are serving to intensify the confllct women are
expefienqing with regard to their maternal role. Perhaps y Y
because of the nhresolved,nature of this conflict, current
inforhation for parents i;‘heavily focused on pregﬁaﬂcy 5 oL
&nd the neo—natal‘gfﬁgoé. " A woman's pregnancy and the
early months affef childbirth are not at issue and there-
fore not as eﬁotionally laden as the question later as- to
whether she should return to work. Informatien about child-
birth séemg "gafe", free of the debate over maternal role.

.Yet even such information.is invaézzbly based on
a point of view abéut what is good in children and leads
iﬁevitab}y in a specific dir&ction. For example, m;ch -
information today is aimed at creating a particular child-

\
birth atmosphere and involves the - move toward midwifery,

o ‘ .
' v

- -13-- 15
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birthing rooms iﬂghespitals and home births. These procé-

dures are advecated ﬁﬁ‘pgrt to promote bondlng between
mother”’ and chlld, and gerive from the work‘of Kennell and
Klaus among péhers. Ludﬁ%s show that increased opportu-
nity fﬁr mothersrto be~clpse to their newkprns stimulétes
the attachment between tﬁ%m this increased early contact
leads t6 a réductien ef_i% er méthering disorders and to
babies who cry less llg more, ‘and have more rapid cogni-
tive deVelopment Wbmenwappear to be 'sold on this idea

based on the. information thet it, is "good for the baby."

- The paraéoxfhhbéever, is that women who expect to return

to work are u31ng chlldblrth methods that wlll promote

attachment to their chlldren and are thereby 1nten51fy1ng
thelr own potentlal for dbﬁflict and distress. T
The attenpt to resolve conflicts about child

rearing both for wbmen'end society at large, hgs'led to a

" major concern with alternative’'child care. Perhaps be-

cause of our recent,history of child-focused child rearing,
information about this fssue&;s presented in terms of what

will damage, or what is good r children. There are some

.atudies that seem to suggest that good day care has child

>

rearing results that are better than home care. yFor example,
Ir%ing Lazaar at CdrneilLUniversity describes a study which
demonstrates that gobq day care.rs’good for children.
Findings show that the day care children "are more coopera-

tive,'less fussy, less fearfu)l, more verbal, not introverted,
] . [4

—
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interact better with peers, less averse to dirt, and their

mothers. interact more with them  than home reared children."

£

The assumptlon here is that these- are .ghe most important

things for childFen to be learning at this stage in their N

lives. T

k]

4

' An as yet unpublished study by Alison Clarke-Stewart

~ correlates the behavior of *children with the type of child

-

‘care received, on a scale from total maternal care to total

day care. Preliminary analysis shows more social behaviors
> ' : : .

;ig'day care children. Such children are more cooperative

i.e. better at taking turns, working on projegts with peers,

and are more interested in other people. The children in

, this study were rated by observers who were asked among’ -

other things,Ato ;dentify the children they would like to'
take home. There was a high correlatlon between the chil- .
dren picked and day care. Studies of this kind are being
used to prove that &ay care fas an alternative to maternal
care repreeents'awpqgitive good for children. Here, too,
the dnderlyidg'assumption is thet'early social behavior
is desirable, and there is little attention to what else‘
we value that,migﬁt be sacrificed in the brocees. ;
The whole é;estion of yﬂo will raise young chil-
dren and how, rs not generally being discussed in terms '
o} the plussee and minuses inherent in the variety of
possible child ﬂaring errengextents. Instead, the ‘issue

“ - [l
has been politicized by pressure from the women's movement

b

15
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for government supported day care, and information is being

»

used in support of one or another position. In fact,

4

advocacy js an important theme in current information for
pdrents and draws on the concept of "parenting in an un-

responsive aociety.‘ This point of view encourages parents

to.look outsid®of themselves in order té‘hnderétand the

difficulties they are facing, to identify the failures of -
society to éuppor£ parents in their.role, and to become‘

politically active in pursuit of such support, -

-

It is at}ll an open question which viewpoint, if

any, will be effective in influencing public policy with

. . L
regard to child care. In private conversatigg, some re-

searchers acknowledge that current research is heing designed
P .

tq'show the positives for child development in day care.
There is a feeling of pessimism in many quarters about

alternative. sélutions, based on’ghe belief that our society

is not geared to provide benefits for women who stay home

/

to raise children since this role is not highly end®gh
‘valued. - Some groups -are looking toward cogpdrate respon-

s as on—thé-job

~

sibility and invo;veﬁan in such soluti
bh;}d care facilities, flex-time, time off for fathers as
well‘és mothers and other kinds of supports for family
-1ife. Still another research trend is to look at huhan,
development‘OVe£ a broaQér time frame and thereby take the
, Pressure oﬁ# the éarl& éears of life as the determinants

" of ultimate outcome. _None of these inpqté, however, has -

»
~ -

R ”
. ]
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been decisive in shaping a oominant viewpoint for child
rearing in the oomigg‘aecade. f |
In the meau e‘x;l.sting materials for parents
do not address their deepest concerns and often reinforce .
thelr confllcts An unpublished study by the Erikson .
Instltute, of information being gzven to parents in the
popular women'’s magaaines, suggests that such information —
is focused on the physical needs -0of children, how to be an
'advocating parent, how to pick a scﬁool,‘and instructs
mothers to "trust your own'impulses" about everything else.’
A further.conclusion is that "supermom" is alive and well, ,
. capable of having job, husband, baby and succeeding at all .
hree. In fact, ;omen increaSLngly are becoming convinced -«
that such is not the case, and are se®king clarlflcatlon
: and‘support in establishing priorities.
'Discusaioos with those who work with parents, and °

{

mothers themselves, ip ﬁany parts of the couotry, reveal a
number of comﬁo;:themes._ There is a strong wish to do what ]
is best for one's children but considerable confusion about
what that ans or how to accomplish it. As a result,_

parents experience a great deal of anxiety about whether

they are dolng a good job. There is a hunger on the’ part

9f women to feel Qesense of professronallsm in motherhood.

,This is especially true of women who have delayed child R

rearing in order to start a career. But it is also true

- of many other owmen who are seeking ways to legitimize’

.
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their wish to stay'home --.at least for a time ~- and raise
N

their children without feeling that they are "selling out"
their, new found freedom Finally, ‘there is’ a need for an ‘
engtional support system to help parents deal with the,
anxiety they feel about their competence as pdrents and the
feelings arouaedey child. care. » To answer the wish for pro-,
fessionaliam and the need for support; a major t:end around_-
the counﬁéy is the development of parents self-help groups.
Many such groups express a distrust amd disenchantment wil h =
professionals and existing information for parents as
promoting guilt and failing to t ‘their needs. However;
in attempting to develop their cﬁriiculum and"materialsf

they often unwittingly adopt the agenda of others.

* Media , - . T

~

T%e‘audioevgsﬁal’media are like.the print media
in reflecting prev;iling trends in parent eduoation and

child-zearing practices, There appear to/be certain
- L probleme, however;’that are specific. tp tne»use of the
eledtronic media for_communioation.‘ Tne.most stiiking of
these is the split.between the tecnnology and.tﬁe message.
The;e appears to be a lack in understanding how to use
audio-visual media to teach about child development and
parent concerna, The Footsteps series and some of Alvin
Fiering's £ilma are among the few exceptions..

In%aimplified terms, there are two general. formats

v that don't work, In one, the message is clear but gets ho

L t « ' ) ‘”. + L
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help from the media, Films such as the EDC Bre?eiton neo-

,is fascxnating, but carries the whole weight 6f the com-

\ munication with no help f:om the superior technology now
r

available. The- other format common among educatlonal films
on youhj children is one dn which media’ tquiique is ex-

ceilent but is not used in such a _way as’ to communicate

the megsage intended. There are films made by good camera
-q . "

. men using top quality equipment in whith the cameramen, and

thetefore their films, lack a paint of view. Visual ma-

-

terial that neede organization as much as a yritten essay,

» - . e ’ .
is left more or less formless. As’a result, neither the

ﬁaewer!s eye or mind ie‘focused Some films try to correct

thls by adding a bland,ﬁoften preachy overvoxce, as in

(41
'Malnstreaming Technzqués This overvoice has added pit- "~

falls demonstrated by M¢Graw Bill's "Child" series where

’ there afe occasions when the overvoice and the action simply
| | -
don't match. f

] Depending onfan overvoice is not the woﬁet that

—

Can happen whes the media and the mesgage aren't skillfully
meshed. he mediumxamunot only fail to serve the message,

' \

it ¢an dctually confus% it by selection ard Juxtap031tlon

of images. The result is often hidden messages not on the

-,[‘

»

////)Agenda of those yhose.#urpose is to communicate specific

!
v ideas anc information.j For example, in the visually beauti-

P C | .
. ful Time-Life f£ilm, "Rock-a-bye Baby", you are left with a
. R . e

| i /

natal assessment scales look like home movies{; The material '

*
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£righteﬁing sequence of associations surely not intended.
Starting with the'importance of mothéf/infant interactions,
the £ilm,, with the Harlow monkey studies, move%ion to mater-
. nal deprivation, resulting atypical behav1ors, v101ence and
lobqtomy.
) The hidden message is a,partiéular danger in the
dramatic format where storyline and character portriyal
invite identification and judgments by the viewer. Ofteh
the‘atorg ends up making a differen:dfo}ng than was stated.
In the Foo;steps ™ se¥ies' "Queen &r a Day", the stéted
theme is a child'a need to aasert his or her identity.
The unstated meésﬁge, however, is that ;hi%dren‘are paying
the'price fof gocial changes such as working mothers. A .
further message is that with tWwo working parents it ié.;na\\\
‘mother who gives‘up her chance for a by-lihg in order to
meet her child's needs, angfe are important gquestions for
. parents to consider, but thé‘eﬁisting format does neot in- -
vite or allow for such conSider;tion.

At gﬁé p;esent‘time the . ahility of perents to use
audio-visual matefiala for thei; own i%formation is .severely
iimited. Films are next to impossible for an individual to
obtain. .Thgy.afe difficult to locate ;nd expensive to rent, .
ot to meﬁtion the need for pr?jection'facilities in ofﬁer
to see them. Television, both public and commercial, is

just beginning tovprogfam for parents, and like TV pro-

gramming generally, is uneven: superb at its best, unbe-

r 2
€
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lievably bad at itg worst; fThé.new Phil Donahue series,
"Look At ﬁé;,‘attgmpts to use some‘of the Sesame Street

‘techniques such as puppets and attention gepting devices.
‘The fesultris programs that are abjumble and appear to-be
directed at children father zhan their parents. Alfhough
two of the cpnsultagls on this series ;epresent the best in-
put in the Chicago area, they were involvedlonly £o the |
poiﬂtbof being Qhowﬂ scripts. Discussions with them rel
vealed great embarrassment on their part about the outcome.
The most promising developmené on the horizon is -
the explosion of ‘cable facilities with their demand for
materialé'andll%mitless opportunit§ to provide viewers with
many kinds of materials. At the moment, cable systems such
as Qube have both an ;nstructiénal. coursges-for~-credit
chanpel as wél{/as a chénnel for more general informational

~ materials. There appears to be room here for innovation

and experimentation. . -

N
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IV. CONCLUSIONS )

?

There are a number of_conclusidns to be drawn' from

our survey of gxisting}information for parents:

L

l. .All child rearing theories have as thélr goal
a certain kind of chlld. The very concept of child developf
‘ment implies movement toward a particu;ér.end: " namely, the
adult person. The chaf;cﬁeristics of personality and be-
haﬂ&ér deeméd important by society at dny given time in~
fluence our concept of ihev"good" child. The kind of child
;earing recomfiended is directed at cultivating parE&culgr
characteristics in the child, and later in the adult. The
. problem is that while this is a question of values, it is
presented to parents as a.matter of fact. ' .
' . This is well illustrated by the ‘unfolding
agenda of the 1980's. A, profound change in ourx soczety ’
is’ that mothers W;Il no longer be available as primary . .
caretaker$, The only viab;? alggrnativé appears to pe
.;q that child?en in’inqreasi£§ numbers will, be cared for in
soﬁe\form of group setting. Since the human sgeciés is
adapéiva it 1; not surprising thét children develop early
. the Social skills that enable them to survive and flourish
, ' in such/a'setting. These 8kills are then valued bgcauée
) ,'£hey meet the needs éf the kind of sqcigﬁy that is évolv}ng.
Reseafchérs‘fihd that da& care (as an example) fosters
soczal behaviors and parents are told that day care is good .
for ch&ldreﬁ. , A new "fact" has been added £o child degélop-
Q s ~
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ment information, but tﬁis “"fact" has leés ;o do.with chil=
dren than wi£h the reorganization of our sqéial system.
Perhaés this is éart of an evolutionary process'ngcessa;y
fég the_éurvivalyof a soclety, but if parents are to be
truly informed they need to be made aware of the values
igplicit in the choices they make for themselves and their
children. It is only in this way that thex.ca§ be partici-

J

pants in shaping their children's future.

2. Values influence n;rms.\ To continue our
former example, 1f early social skills are vAlued the child
who develops these skills more slowly, or who is less
social, ig considered deviant. This creates a feeling of
failure in the paréﬁt and produces increasing pressure on
the child to conform to tQp social norm. The question
ar;ses as to whether our eéerging child-reafin%imethods
will ai}ow for a broad range of individual differences in
development and 1if we'cap continue to value a variety of s
ﬁnman charactgristics. These are qgestiOAS'ghat'leed to —

be raised as part of informational materials provided for

parents. ' )

« 3. Information about children is not adequately
differentiated from brescriptions for parental response.’
This is largely because s0 much’ information is presented in *

terms of children's needs. If babies need ¢timulation,

parents are told it .is "good" for them to receive it and

'/’
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are ins cted in the method of.providing)it. The implica-"

AN . e

tion is first, that to be a "good" parent one must do $hat

is prescribed as "good" £dr the baby, and second, that there

YA

is a "right way" to do it. ' This appfoacﬁ creates anxiety
in parents.-about whether they are adequately meetzng thezr
child's needg and narrows the focus of their aQEEntzon to
specific behaviors instead of freeiqg them to 1nteract
apontaneougéy with their child. Finglly, the connectlon

‘

made between éhildren s needs and parental responses sug-
#

J gests that the parent does and should have a high degree

of responsibility for and’ control\over the outcome in their .

child. Parents feeﬁjﬁp is tgeir fault if the prescrzptlon

doesn't work. . oo C “
3 "

4. Much of the information'for parents dbee not
help them feel successful. There»appear to be geveral
reasons for thi;, "One ie that, the negative feelings
aroused by the behaviorﬁof children are rarely addressegd
or clarified. Parents often helieve thét_"bad; feelings
make thém “bad"Aparents.ﬁkgecondly,:too vften those who
provide information are attempting to yse the pare;t to
carry out their own goals and ideas. Pareité)are ;ot.t
helped to fynction igdependently —-xto‘bec me autohomous -
but are left in the position of attemptihg to‘implement
advice that may have little to do with their own “ainms or

values. Finally,” success most often derives from the




freedom both to experiment~&hdqté fai&' The. brescriptive '
nature of the inf%;mation parents recelve and the feeling -
!

' of tesponsibility for the oétcomé, interfere thh such

. freedom.. . = ' &

5. The.audio-?isual media in perticular are
vulnerable to the commuﬂication of hidden messages and to

distortions of content. Those interestéa in. provxalng

o

educational and sﬁpportive services  to pareqts through
. o . - & ¥ g R
the audio-visual media cannot be successful by simply o7

-
~

acting as consultants. They must follow the material to
completion, either as producers or as fully involved mem- .
. bers of a team that bel?!kes not only in the lmportance . -t

' ' of thepcontent, but also 1h the power of the media to

facilitate ox distort. ' ‘ ,
. - ) N
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. ' We are interested in designing audio-vi'lal ma-
terials for parents that will nurture the nurturers r £O - -
uae a phrase from T. Berry Brazelton, To accomplish this
goal,.auch materials should addﬁto,parents' knowledge about‘
their children and themselves, enable them to formulate their
own values and purposes, and therehy instill a feeling of
-confidente in their own competence ast parents.

. As we have indicated, all information stems from

. o .
’ a point of view. It is important that our own point of View

,be made clear and open for‘discussion, and th;t we avoid
hihden messages -=- either intended or unintended. Our ma-
terials Will be based on the concept of an interdependent
human community and will "seek to illuminate the interactive

: 4
nature of human development and experience.

‘a. D , N # {
.Content : )
‘ 3 . P&fst it is important to identify what is actually
,\ known thr0ugh‘direqt obServation aﬁout infants and young ’

children, and generally accepf’d to .be true. That infants

cah see mére than just a shadow at birth is an~exanp;e oﬂvg
generdlly accepted piece of information.' Tt is also impor-
ta,t to identify theories of growth and development: those
theories based on serious study, those based on cuiltural '
hias and those that are largely personal prejudice. Infor-

mation about child development will be presented free of/

3 b . ’ . .
suggestéd parental interventions and advice about parental

®* ‘- responses. The approach will be to help parents khow more

-

b
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about what children are like, rather than.to instruct them .in
- . ‘ /
children¥s needs. W%,will be identifying the wants, feelingy

and learning patterns of other human beings with whom parents

+ v

'1ive and &bout whom they care deeply.

LY

There is a steadily growing body of knowledge about’

infants drawn from direct observation andffollow-up studrek

- This research has changed our perception of infants by

giving us new information about how they actually function

in mind.and body, what they see, what they hear and yhat

they do.“rhe regearch studies of such people as Dafiel Stern,
Peter Wolfe, John H, Kennell and T.‘ﬁ%rry Brazelton, have
‘helped us identify the fnfant's capacity for partnership wzth'
a primary caretaker. The newborn infant's ability to inter-

act has been obserwved and richly recorded in research films

. &

'such as Dr. Stern's mother-infant studies. fThis otéerved
partnership between infant and mother changes in the deepest
way our old view of babies as passive receive ¢ Infants-
also have,momething to give, and appar‘ntly the experience
of reclprocity plays an important part in emotional, social,
cognitive{and even physical growth

What this new informatlon about human 1nfants may,
&tlimatelx mean for our child-rearing.practices aéﬁ to our
society remains to be ‘seen. But if carried from our be-
havior with infants into our relations with toddlers and
older children; it might mean a move‘%way from the confron-
. tation and power struggles between’parents_and,children that

grow in part out of our, old idea that learning must be im-

© g- 23 o _



R
- . v hl

posed from-the outside. ©One way to find out just how ¥

ant our new kncwledge can be, is to share it with all
new parents in a wag;that will increase their lnterest in
and enjoyment of their newbo;g infants and that will help
them to have this e%pe;ience of partnership with their baby
from the very begineing;v i
lﬁest peopie wouidvdgree that children want physi-

- cal, social and emotional security. They want protection,

help in beiﬁg accegtable to their parents and theirAsociety,
and they want affection. We might add to this list that
children want their parente' appro@al and reSpeét.‘ They
want to learn from their parenta,\ They want to please their

parents. Or, put in terms’of socsziology, children want

i

In addition to leerniﬁﬁ/;iom their parent or care

giver, children want the opportunity to explore and create,

.. to survive. N

.

to folléw their qwﬁ;interests. Children, in a sense, ,have
their own business’uith the world. They have a driée to
explore and experlment, and plans about how to do this
which are worthyrof our attentzon and” respect. What this .
mean for parents is that they are not responszble for all
of tHeir child'g.learnipg. Every child is able to and wants
to take a great deal of responsibility for his or her own.
IeErning. Chiigren agg peitherlempgy'xeceptacles, nor blank
pages, but are interabtiﬁg‘brganisms from birth. )
Children have é'full gdmut of emotioﬁs. They feel
fage, love, feer,.frustretion, irritation, impatience, bore-

‘ ]

dome, diaappoie;ment, pfide; grief, loneliness, helplessness, °

- 3
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hopelessness, happiness and joy as €he§ move through the
preschool .years. It is important to recognize these feelings
and their coﬂhection to the resulting behavior that children

exhibit such as wild excitement and laughter, tears and tan-

trums, or withdrawn and sllent periods. Often it is possible .

to understaﬁg what caused the feelings, But whether the
causes afe known or not, parents respond to the behavigis
according to whether they want to encourage or'discourage
the@. If thef'are not sure or don't care, that, too, re-
sults in a'resbonse.*iln any case, the nature and quality
of these responses is a'central area for discussion and }
~awareness. When problems arise in teaching de31red be-

4

havior and in communication between parent and child, they

. ]

are usually generated by feellngs, which are of 1ntense
o

concern, therefore, to both children and their parents.
Children learn b§7imitation, repetition and ex-

Y

perihentathn. ‘While 1earging the tasks of each develop=-
mental stage, children progress unevenly. Mastery takes

time and repetition. It is now generally understood that

\thére is .a wide spectrum of maturational timing that lies

qithinﬂﬁhe norm, that there are different types of infants,\
and that personal styles must also be conaidered. The

point we would emphasize i3 that every child, while following

<

deneral developmental paths, 1§arne in ways that are dif-

ferent from every otherx chilh. '
‘ *

' . Also, children learn ail the time from their en-

4,
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vironment. As Marilyn M. Smith puts it, "Children's minds, -

. at least in the beginhing;‘do not have,an oh and off button

) like the light in the refrigerator." ' There ?s no fear that
f...their minds will stay turned off until we open the door
‘with a planned intellectual experiehée:", So\parents need

N\ not feel that they have to acdquire special techniques and

expensive toys, or that thewsmust make complicated plans

to stihulate their child's learning.

] \ . The environment is rich in opportunities for,

/ parent and Chlld. It is in the mlnutla of dally 11v1ng,
'which often geems 80 agonlzingly reéetztlous and unin-
‘spirlng to new’ mothers, ‘that the greatest 1earn1ng and

o ‘ teachlng Qrtunltles exist. The mlnutza of daily rou-

atings are’ transmltters of values. It is in the ex-

changes ‘that take place around chlld care and home making
that ch;ldren can begin to learn aboutﬂthe subtler human
experlences such as empathy, intimacy, ﬂegotlatlon and

social problem 501V1ng

. .
* .
' ‘

A . L In termsg‘ of the’physioal ehvironment, cﬁlldren are
N learning to use their aenses. 'It*is more important to see,
~ hear, touch, smell .and taste. than £0 learn the alphabet,
9. since it is on this sensual base that all capacity for in-
. ‘ 'telligent thought must. rest. Chlldren love symbols and. will
’) ‘move rapidly enough towards them. ‘.But without a real khowl--
( "' ' e lge of the apple, thelA will have no flavor.

- We would seek ways to sharpen parents' awareness
" ' o ' |
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\of the value of what thex are doing when they let their
toddler stand oh a chair at the'sink‘to wash the fruit, or ;

‘answer hls questions, and ways to enhance-pa&ents' pleasure

«

as they enrich their children's enjoyment and knowledge of

the world. Rais lng a young child is 1like having an enthu- .

srastic foreigner:around one's own beloved places. " Every
parent has that opportunity with their chlld.

If we focus on observatiops of the processes“or
infant maturation, and resist applying judgments or giving
advice tp parents, the behavior of preschool children can ~
show us what‘they_want, what they feel and what they are
learning. This can be invaluable information for the
parenti As an illustrationpsﬁere is a sample of three year
old behavior observed in a child study center.

Two chlldren were rocking.in a rocking boat in

close enjoyment, maklng eye contact, laughing and helping

each other rock. A third child stood several yards away
with a small mop. ' After watching foria few seconds he
walked over to tap first one child and then the other on
the head with his mop. This produced loud screams of
protest mired with laughter. The boy with the mop * ran-
away since the screams were ones of protest, but all three
children were smiling._ After about a mlnute, he reap-
peared, This tithe when he tapped the first child there
wJS‘a difaerent result. That bfy didn t“laugh or scream.
Instead, he’ grabbed the mop, vigorously trying to get it
C
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" away. . The smile left the face of the child with the mqﬂ""
However, he managed to hold onto it and moved over to tap

-

the other child on the head. The giri_ et out a communica-
tive whine of protest, but did\not even tur; éround to look.
So the mop boy left and didn't return. Instead, he stqod
i§ ghg doorway of the adjoining room, isolated and uﬂsmiling.
A little girl started to.move past him. He waved the mop -
at her! making ; threatening face. However, he made no ‘
attempt to touch her. She ran‘away, then turned back from
a .safe distaﬂcg\to.sgare. The mop boy put the handle of the
mop jin his mouth. ﬁolding~it theré, he moved off towards
the teacher as shough to éeg help, comfort, or both:
Béfo;:§getting into a discugsion of what an adﬁlt
coulq or. gshould do aﬁout th}s child's behav}or three gques-
tiong can be‘gsked; What did heuwan;? What did he feel?
What did he learn? Althougf interpretations of behavior are
subjective, one could say that the boy with the moé wanted
to be’recognized and responded'to by his peers. He felt
‘disappointed by the results of his efforts. He learned that
hitting with the mop did not get him cqﬁnected to otpeés in
\any lastiné or pleasurable way. Whatebér your‘éonclusions,
they would influende.thé'way you yould te;ch him tq live
more succesafully with his peers. - .
' _One might glsc call this behavior bad, anti-social,
6qyaggreésive. Th: 5 would reflect other adult.values that
» might be conside;ed crucial. But if the goal was to he}p_
=
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. a preschool -child develop soczal skills, it would be more
¢ffective to address ths real goncerns of the child. What~
ever the values or pgrponal style of the parent, greater
hndergtandigg of the m?aning o{ preschool children's be-
ﬁavior can lead to gréater success in achié&ing adult goals.

In attempting to help parents learn what their
children are like, it‘is crucial, that)we keep in mind what
parents are like; tht do they want? ‘What do they feel?

How do they learn?

-

Parents wagt their children to be successful in
mastering the variousldevelopmegtal tasks before them. At
the same time, they want their children to behave iﬁ ways
that they as parents, and th;t those close to them find
acceptable. They are[made anxious by, and worry about many .
of the behaviors of children that are expressitns of the -~
maturational process,' While educators would like parents
to.understand these ﬂehaviors, parents are Iooking for ways
to "do something" about the behavzor. Most often the

judgments parents mahe of children's behavior are supported

by the social envirodment tn which they live. It is very

difficult for a parent to see things from a child's point
L

’ ‘of view when as a pa#ent, one is held responszble for the

t
\

, ch.ild's behavmr.‘ N —

‘ B
l" . Parents Ieﬁrn best in the same way that children

learn best:; by starting whe re they are., To help ‘parents

f
[
J
i

learn the chlld'glpolnt of view, we must begin with their
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N point of.viéh~as parents: ’what are thé%; objectivef for
their children, what are their hopes,_;heir angers dgd
frustrations. It 18’ only when pafents feel understooa,

" when their own experience is given validiéy, that they cén.

move on to consider the experience qf.their children. \ ‘

‘ Our goai is Eo provide a foruﬁ.for both points of

view --.pgrents' and children's, and to: demonstrate thatait
is in the lInteraction of these th points of view that

¢ learning and.development'take place.

. Media - ‘ )
,

Sincé we want the medié to s;§Ve our purpose,

- 'not subvert it, we propose to begin with a fairly siméle

format? Each prog}amvwill have two parts and Yill bﬁgin

‘with a £ilm or.fiims concerning children. These films

will be of infants and children interacting with their
human aqd,ph&sical envi}onment. Each film, will.be approx- .
‘imafely'tnree m;nutés %n length. A sm;il groﬁp of éarents
will watch thé film along with the home audiqase and will
thén pafticipate in a discussion of Qhaﬁ they have seen.

' g fhe group éiscussion will be lea by a t}ained group- leader
with a broad knowledge of childldevelopment'and Qarental {"
concerns. This format cah be tried'in_half hour and hour
ﬁnits'.'

Our goals will be:

4

1. To teach child develop.ient through the films

-
L]
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. and the'discussions they stimulate., ’ o ’
. 2. To provide a forum for airing and clarifying. ‘ C -
the feelings aroused by the behavior of children.
‘ 3. To help parents become aware of the role their
own goals and vaIues play in their responseslto-thelr
children. NN . : .

‘ ‘%he’films -shown will focus pn the lnteractlons of
infants and young children.withx ir parents, with other
adu{;g, with the pnysical env;roﬁment and with each other.
We would present these interactions asﬁshort, audio-visual

)‘ vignettes.  They would be naturalistic rather than acted.
The boy with the mop is an exanole of a possible vignette., el
Each one would form a small dramatic whole having some kind
of snspense and feeolution, surpriee, or clearly demonstrated:
boint‘ fhey“would be intimate vignettes showing small

. events ahd smail concrete details. They would reflect &he
characterlstic minutla of living w1th young children: _
mhat thildren are actually like as they interact wlth their

, 8urroundings. ’

This materlal would enable us.to teach child de~ |
velopment in a non-didactic fashion thrghgh coniideratzon
and discugssion of faﬁiliar child behaviors. , The vignettes
would be chosen specifically to provoke discussion among
the parents in the studio. . ,.’ )
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As well as provoking mean;ngﬁﬁi dieg-ussion among

parents, the interaction v1gnettes would enable us to use-
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' the media to‘servevthe cénteqt in other more puggly techni-
cal ways. For instance, vividbciose—ups of concrete ob- .
5ects, éarticulariy familiar objects, are visuaiiy Eétention
getting. Also, interactions are inherently dramatic and
hold attention if well chosen. So, too ,‘ the clo.thes and
artifacts surrounding preschool children tend to be in ‘clear,

bright colors that catch the eye and give'pléasure.* And, of

course, for most people pictures of babies and children enter%
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_tain. : .
Within this format of short films and discussion
*we will be trying out a number of ideas. For example, in
order to make the program as responsive as po#sible to
parent interests we might slowly'collect a library ofﬂyhese
. short interactions. The home audience could refer back-to
them Py phone or mail, asking for a rerun. Likewise, the partici-
pants in a discussion group could be reminded:-of a vignette
they had previously seen and request it on the spot as
relevant to their discussion. Since the interAEtion films
. x§§1i>be for the most part unégp three minutes, poth-of these

gg. options should be possible. ¢
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In addition, we might accumulate a collection' of
¢ "¢ . short films .about different aspects of development that
*  we could offer if the discussion seemed to suggest it. For
rexample, a demonstration of the,Brazélton newborn assess-
( . ment scale could be offered within the context of a di:-

cussion and perhaps shown at the end of éhgﬁ program. Like-~
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wise, if parents wanted more’speRific information about
some area of pevelopment’we could'make or buy a film to
add to our audiovisu&l_library. Of course, this kind of
control by the.audience will become more possible as the
technology becomes more available.

‘ ,.Aﬁg;her iéea that interests_;s might be called
comparative developmeni. Instead of followiﬁg a set path
from birth on up through the ages and stages, we would move
back and fo;tp in time. ith our interacéion mini-dramas.

If we were showing an in e;;;tion be£w;én a two year old -~
and his mother we might comPa;; this to a vignette showihg ‘
a newborn, a six week old baby, or a five month old inter-
acting with his or her mother. We could then consider wh&£
ingredients were the same and what had changed in the de-
velopment of the child that made the intergsiions different.
Infant/parent interactions could serve as.a ref-
\::i\?rence point gince infapts take us back to so many of the
basics in human interaction. The§ would illustrate such
poés as the diffei‘ence in ti!ging between adult and child.
We could shgw £he infant!arléhgth of attention, how long
it takes, for him éo resp;;d'io‘aome adyance of his mother's,
and what makes him iu:q away. ' This cqﬁld seéve as a way of
iliuminating toddler behavior and of understanding soﬁe of
the conflictgrthat arise between parent and child. ‘
As we work.out these ideas and others, our guiding
principal will be to convey information without-using a
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didactic format., We wouid“%ik? to «reate a learning envi- ia |
ronment where interactionﬂﬁéﬁld take place on all levels.
Media would be responsive to the subject of child reﬁfihg.
‘ Pareﬂts-wou%? respond to media by learning to use them in
ways that would express and pursue parental interests. And
we would respon&”to parents by learning from them more abou;\

learnipg and ;eadhing with modern technology. : f‘
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